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PARENT RESOURCE ROOMS

Getting reading games and other
learnng aids into students' homes is
a worthwhile goal. In 1976, the
school district received a $2,000
grant from Connecticut's Right-toRead program to establish a Parent
Resource Room at the Barnard
School. The money was used to purchase a variety of inexpensive
games and other materials to stock a
Parent Resource Room at the school.
Parents were invited to its opening,
and the school's reading teacher
took the parents on a tour of the
facility, displaying and briefly explaining the purposes of the
materials and a check-out system for
using the materials. Parents were
encouraged to borrow the materials
for a specified period of time.
As an outgrowth of this program,
a Shopping List of popular reading
books and games has been compiled, including prices and local stores
where such materials can be purchased. This list is distributed to
parents, who keep asking where

they can purchase such games and
books for use at home with their
children.
SATURDAY MORNING
TUTORING PROGRAM

Near Conte School, a large innercity school in New Haven, is the Farnham Courts housing development.
As a result of discussions with the
school's Parent's Council, the
school system decided to offer a
tutorial program for those children
in the intermediate grades who
needed extra help in reading. Instruction was to be given in the large
Recreation Room of Farnham Courts
on Saturday mornings; the tutors
would be parents of the children living in the development.
Money for stipends for the parent
tutors and reading materials was
provided by a grant from the
Greater New Haven Jaycees, who
awarded a grant to fund the program. Training sessions were subsequently conducted for the tutors,
who thus became involved in setting
up and implementing the program,

as well as assuring regular attendance of the tutees. The school's
reading specialist supervised the
program at Farnham Courts for the
first few weeks and then withdrew so
it subsequently became a completely community operated effort.
This Saturday morning program
had an important advantage: it
eliminated any interruptions during
the school week as it supplemented
and did not supplant any valuable
classrooms reading instruction.
CONCLUDING REMARKS

As demonstrated by these programs, there are antidotes to parent
apathy. Parents are a valuable
resource and schools must make the
effort to involve them actively in the
reading program. Parental input not
only will enlarge the scope of services to children and round out the
program through needed home
reinforcement, it will cement a close
school-community relationship,
which is a desirable component in
shaping a topflight reading program.

COLLEGE DEVELOPMENTAL
READING PROGRAMS ...
TWENTY-FIVE YEARS OF PROGRESS
Patricia Remington, I.H.M.
Patricia Remington is Assistant Director of the Reading Efficiency
and Study Skills Center at Wayne State University.
The problems associated with
students adapting to the academic
demands of college not only exist
but presently appear to be
escalating. Students coming into
college without good preparation in
reading have problems at the outset.
Nearly everyone knows that there
are problems in our educational
system. Strangely enough, these
problems are not limited to the nontraditional population, the minority
and poor white populations. The
majority of low achievers who are
gammg admission to colleges
through open-door admissions
policies have not been ethnic
minorities, but predominately white
sons and daughters of blue-collar
workers. Actually the lack of basic
survival skills necessary for college

work runs through every segment of
the total population. Students with
learning problems come from all
walks of life, all levels of
socioeconomic circumstances, and
all levels of ability. They register at
all types of postsecondary insti tu hons: large and small, public and
private, open-door and highly
selective.
Through twenty-five years of college reading programs there is a
broad range of learning problems
revealed which is as varied as college students are. Surveying the
years briefly, this paper will attempt
to bring into perspective the
historical background and
organization of college study skills
programs.
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HISTORICAL BACKGROUND

In the use of the term "underp rep are d
students"
and
"underachieving students," one
should understand these students as
students whose skills and abilities
are below those of the average or
typical student admitted to college
programs. "Basic skills," as used in
this paper, refers to the reading,
writing, computational, and listening skills necessary for success in
college. Regarding the terms
"remedial" and developmental,"
the latter better suggests the need
for learning those skills not
previously learned. In some contexts, however, the two terms merge
in meaning. Cross says that
developmental education gives at-

tention to the fullest possible
development of the talent and aims
to develop strengths as well as to
correct weaknesses. "Remediation"
she says, "aims to overcome
academic deficiencies and is a part
of developmental education." (1)
Martha
Maxwell
observes
that" ... many public colleges are
prohibited by their state legislatures
from offering remedial courses, and
so they term their skills programs
'developmental.' "(2) In any case,
remedial or developmental, the
learning skills described in this
paper are offered in the hope of providing intensive help for students
needing preparation for the college
programs in which they have
registered.
College reading and study skills
programs are sometimes within the
parameters of Student Personnel
Services, attached to the Counseling Services component of a university. Others are affiliated with the
Psychology Department or the
English Department. Some are
relatively independent programs,
operating under visual and audiovisual systems. Recently, a number
of colleges received federal funding
in the form of an AIDP (Advanced
Institution Developmental Program)
Grant and are defined as the intitial
step in college entrance. All programs aim to increase students'
reading and study skills efficiency
and to evaluate the success of the
skills taught by various measures.
Historically, most of the present
college reading programs have
roots in the forties and fifties. Many
of the programs were not instituted
until the sixties. The need for learning skills first had an impact on colleges following World War II. There
has been an overwhelming number
of reading deficiencies since that
time, which teaching faculty in the
colleges and universities have attempted to correct in the regular
classes. It soon became clear that
this could only be a temporary
measure which could never accomplish the mastery of the basic
skills necessary for success on a
long-range basis. Recently, the problems have become much , more
acute, due in large measure to a
lack of articulation between high
schools and colleges regarding
academic requirements, resulting in
a "gap" in the skills of many
graduating high schools seniors.
Martha Maxwell documents this

learning gap in reporting that the
Advisory Panel on the Scholastic
Aptitude Score Decline established
by the College Entrance Examination Board cited several factors
responsible for low scores on the
Scholastic Aptitude Test:
The reading level for high school textbooks
has dropped. Most eleventh-grade books currently used in high schools have reading
levels at the ninth or tenth grade, but SAT
questions are aimed at the eleventh-to
fourteenth-grade levels. Enrollment in high
school English courses dropped significantly
between 1971 and 1973. English courses in
grades ten through twelve enrolled 50 percent fewer students in 1973 than in 1971.
Although there were more students in high
school during the later period, they were permitted to substitute other courses for English.
Automatic promotion, grade inflation, and
declines in the amount of homework assigned
may have affected students' test scores.
Student motivation toward college and
especially toward taking standardized tests
has changed. Students, knowing that colleges
will accept them, are less motivated to do well
on the SAT.
The breakdown of the family and greater
distance between its members, the hours
students spend watching television, a general
decline in academic motivation, and the
social confusion surrounding such issues as
the civil-rights movement, the Vietnam War,
and Watergate were also mentioned as factors
suspected of adversely affecting students' test
performance. (2)

In recognition of changes in the
high schools, many colleges adjusted entrance requirements so that
students no longer had to take four
years of high school English or three
years of science to qualify for admission. Furthermore, when the large
number of "disadvantaged"
students applied to college under
open admissions, many institutions
made concessions, such as the dropping of the foreign language requirement. Students were permitted
to substitute electives for lower division general courses.
Another problem is inherent in
the college system itself. Courses
assessed as "remedial" have been
established in the college in a
climate of hostility, not wellrespected in the mainstream of the
academic curriculum. The functions
that they fulfill are considered entirely unrelated to the functions of a
college curriculum. When budget
cuts are necessary, supportive programs are the first ones cut.
Students also have tended to look
upon these "remedial" programs as
having a stigma attached to them
and so have avoided them. The fact
remains, however, that many
students entering college lack the
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fundamental skills necessary for
success.
There is one more factor which
should be noted. During the fifties
and sixties, the motivation factor
which should have characterized
the students was simply not present.
An external locus of control, a
motivation superimposed by instructors, was the stimulus for success.Today, that has changed. Students no
longer need to be convinced of their
inability to concentrate, to
memorize, to analyze, and to synthesize material. They know that
they lack these skills. They are internally motivated and they are now
seeking help. Roueche observes
that,
Recently, . . . many
instructors,
counselors, and administrators have come to
realize the importance of self-concept
development instudent learning; and intervention programs are moving away from
merely mechanical approaches to skill
development. Possibly as a result, many contemporary programs claim that their students
are succeeding. That is, these students are
persisting in college and completing programs to earn degrees and certificates.
Perhaps more significantly, students are experiencing success and developing success
identities.(3)

Perhaps this is the link in student
retention which has been missing in
our approach historically. Counseling is an important facet in the
reading and study skills programs of
today.

ORGANIZATION OF PROGRAMS
Coping well with the problems of
the underprepared student during
the past two and one half decades
are several well-organized college
programs within our own State of
Michigan. Each is unique in its
design and although all cannot be
cited here, the various programs do,
in some way, fall into one or another
category.
The University of Michigan program, known as the Reading Improvement Service began in 1952 as
a
jointly developed plan
cooperatively sponsored by the
English Department, the School of
Education, and the Bureau of
Psychological Services. The aims
were to increase student's reading
and study efficiency, to train
specialists to work in the area of
reading and study skills, and to test
and evaluate reading and study tech•
niques. Severe learning problems
were quickly apparent through the
freshmen English classes. The
Reading Service at U of M operates

a separate College Service and a
Children's Program, a Writer's
Workshop in cooperation with the
English Department, and an Adult
Literacy Program. In addition, it
acts as a consultative service to
nearly eighty reading specialists
and carries on continuous research
in major areas of reading. Finally, it
conducts graduate credit courses in
reading and programming. The
1970' s began a period of designing
innovative classes for both college
students and community clients,
developing workshops for public
schools and publishing materials.
The total population of the Reading
Improvement Service at U of M
reached 1500 in 1978.
Albion College's reading and
study skills program begun through
a Kellogg Grant in 1970, offers
tutoring in reading and writing and
follows the pattern of the University
of Michigan's services.
Michigan State University has a
program within its University College which mandates attendance of
those freshmen who reveal deficiency in reading or writing skills. Over
ten thousand students each year
pass through the reading and
writing programs in some individualized or group work. The
Reading Laboratory at Michigan
State University contains several
types of reading pacers, controlled
readers, and tachistoscopes, as well
as institutionally designed modules
for various reading and study skills
problems. There are two or three
trained reading specialists teaching
speed reading classes and supervising the lab and a corps of graduate
assistants and student assistants to
help students on a peer tutor basis.
English as a second language is one
of the most recent challenges of the
lab.
Wayne State University's Reading
and Study Skills Center began as a
personally financed project of one of
the medical specialists, a doctor who
first recognized the implications of
study skills problems with medical
students. The university quickly
picked up the signals for help and
the need for a study skills center
won budget approval more than
thirty years ago. The Center
presently has two full-time and two
part-time staff members. An
Outreach program known as the
Achievement Center has another
full-time staff member. These fulltime staff members are reading
specialists. Classes at the Reading

Center and individualized work are
offered in basic skills, speed
reading, analytical reading, testtaking skills, and vocabulary skills.
The Achievement Center services
students on a walk-in basis, offering
mini-workshops in study skills and
in group counseling. These
workshops are one-time, one-period
classes and are taught in one of the
busiest areas of the campus. The two
components, operating out of the
University Counseling Services,
assist approximately 2000 students
each year. Several special programs
are also provided, such as a PostBaccalaureate premedical recruitment group and an Allied Health
and Pharmacy group. The Trio Projects and the Detroit Area PreCollege Engineering Program are
also serviced. Research has been
completed on an external locus of
control and a new project,
Behavioral Modification in the
teaching of Reading, has been initiated. Consultant work is done with
local public schools.
Central Michigan University also
has a program within its Counseling
Services to meet the needs of
students plagued with reading difficulties. This program services over
400 students each year. Two classes,
Basic Skills and Advanced Reading
Skills, are offered. A textbook is
soon to be published by the
Counseling Center concerned with
Reading and Study Skills.
Grand Valley State Colleges offer
developmental reading, English and
mathematics to nearly 400 students
each year. Four hours of institutional credit are given for these
courses. The programs also includes
individualized work.
Oakland University has a
linguistically-based program in
reading and writing skills and services several hundred students each
year, also giving credit for these
courses. The program operates out
of the Office of the Provost, and is
affiliated with the English Department.
Saginaw Valley State College has
expanded its program to meet the
needs of all underachievers and
high-risk students. Prior to 1976, the
college had no college-wide
reading program, though a course
in reading development was
available to interested students.
Special admissions initiated a
course and provided help through a
reading lab experience. Presently,
there is a structured program which

has established a graduation requirement in basic skills where deficiencies are indicated. Issues of
credit were addressed in the Fall of
1980.
Eastern Michigan University is
currently funded by HEW under the
Right-to-Read Program for a project
within the Reading Academy. The
function of the academy is to undertake an outreach into rural and urban areas of Washtenaw County and
a part of Wayne County to
disseminate literacy information to
local adults who wish instruction in
language and computation skills.
The other facet of the program, the
college course, is individualized.
No credit is given for this course.
Marygrove College in Detroit has
initiated a remarkable program
though an AIDP Grant for the purpose of developing a Learning Skills
Center. Any student admitted into
the college is tested and if found
deficient in skills is structured into
the program at the appropriate
level. The program includes an advising component, a testing component, a peer tutor program under
the direction of a reading specialist,
and an evaluation component.
Prescriptive individualized modules
are currently being designed to
meet the needs of the students. Mercy College of Detroit and Madonna
College of Livonia also have received AIDP Grants and are initiating
similar programs.
Over the past six years, Northwestern Michigan College's
reading program had developed a
tutorial program with a full-time lab
assistant, programs in English,
spelling and reading, a rapid
reading class, and an adult basic
education program. A two-day
seminar is conducted in the Fall for
incoming freshmen to teach study
skills. A uniquefeature of Northwestern Michigan's program is the
development of a "Summer Trial
Term" for incoming high-risk
students in which reading, English,
and mathematics are required of
students as needed.
Many other colleges not reported
here have excellent programs
similar to those described. There is
no college or university without concern for the underachiever, and no
college or university without a learning skills program. Only
budgetary measures challenge the
need for the existance of learning
centers on the college campus of today. Career-oriented as students
are, they are well-motivated inter-

nally to succeed in their work. With
the help provided, they can succeed.
The community colleges are
rendering outstanding service to
students with learning problems.
Built directly into their curricula are
many variations of this service. At
the community colleges, learning
centers function in a broader role,
serving as what Maxwell calls "a
catalyst for improving. . .instruction." In view of their egalitarian
philosophy, community colleges
have developed many specialized
courses to meet the needs of
academically deficient students. All
students are generally welcomed.
Delta College has had an improvement division, for example,
since its beginnings. The program
has moved from a mandatory basis
to a self-referral basis. Project
Y.E.S. (Your Education Sharing)
has been an interesting concept
which operates informally, involving about 200 students. In this program, those students who wanted to
tutor were matched in a particular
skills exchange with students who
needed that skill. During the seventies, a Communication Skills component was added, where students
could receive assistance in reading
and writing and also in counseling.
This evolved into the present
Teaching/Learning Center, which
includes various development activities such as audio-visual
materials, course skill training, curriculum revision, and alternative
assessment for handicapped
students.. Approximately 1800
students per year are serviced on
both a scheduled and a drop-in
basis.
The Laboratory for PerceptualAuditory Development at Lansing
Community College is singular in
that it serves all students across the
college in any curriculum. In a
word, it is a place in which students
with individual problems may be
assisted. Its scope includes remediation in all the problem areas of the
language arts and in many other
areas besides English. Because of
the innovative and experimental
aspects of the laboratory, it is in a
constant state of evolution. Nothing
is less static than the operation of
this facet of the Language Arts
Department Program. The nature of
the laboratory is such that the
educational possibilities are
limitless. It would take one or two
academic years to become

thoroughly conversant with the
many programs available and their
potential as teaching devices. This
year much of the laboratory instructors' time has been spent learning,
experimenting, and reviewing new
materials, which are becoming increasingly available on the market.
Jackson Community College has
an automated individualized program and is a goal-oriented program which is developmental in
nature, including basic English support in reading, writing, and study
skills. A large peer-tutor program is
part of the laboratory facility.
Gogebic Community College in
the Upper Peninsula has a freshman
screening plan and offers institutional credit for each of three
courses taught for incoming
freshmen. Two of these courses are
in reading and one is in English.
Detroit Institute of Technology
has struggled financially to maintain
a learning skills program and has
been able to continue its program in
study skills and to support a center
through an endowment offered by a
former Learning Consultant in the
college.
Lake Michigan College services
approximately 1000 students each
year. A specialization of this lab is a
psychotecnics equipment center.
This, however, is not the only
unusual feature of the Learning
Center. Personalized modules have
been designed for self-instructional
courses in Power Study Skills,
Speed Reading, Vocabulary Power,
Listening Improvement and
Reading Strategies. Courses are
under the direction of two Reading
Specialists and a Teaching Assistant. Testing is mandatory on college entrance and courses are accredited. Because of the heavy concentration of the college in nursing,
medical terminology is taught
through the Center. An unusual
aspect of the Lake Michigan College
is its use of video tapes to explain individualized instruction of several
skills. While courses are both taught
and independent, a personalized interest is maintained in students.
The Personalized Achievement
Lab at Muskegon Community College is established to help students
realize their full educational potential. It includes three labs for work
in academic skills, a tutoring center
for intensive work in specific
courses, and the Diagnostic Testing
Center. The program is individualized, paced to meet
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student's needs and goals. Through
its procedure of open admission, a
student may come in for instruction
at any time during a semester. The
emphasis is on the improvement of
the student's academic efficiency.
The Writing Lab offers two courses
for credit: Personalized Writing and
Refresher English. The Reading Lab
also offers two courses: Personalized
Reading, which covers a comprehensive range of college reading
skills, or if necessary, emphasizes a
specific skill or set of skills; and Advanced Reading, which covers more
indepth skills in reading. Credit
may be earned, but it is optional.
The Math Lab offers a modularized
course where students may earn up
to three hours of credit. A large
peer-tutoring program helps to keep
the program functioning smoothly.
The reading program developed
at Flint Community College is
centered in a $25,000 Reading
Center which assists students and
interested adults at all levels of
reading development. The approach in this reading program is
individualized, incorporating programmed and semi-programmed
reading materials. Over a ten-year
period, many students had to be
turned away from the lab for lack of
space. Since, 1979, however, a second lab has been opened through a
$35,000 grant from the De Water
Foundation. The two labs which offer college credit in reading, can
service 50 students each hour.
One of the community colleges
rendering a great urban service is
Wayne County Community College, through the several centers in
and around Detroit where programs
are delivered to the people.
W.C.C.C.'s Department of
Developmental Studies came into existence in the summer of 1970.
Educators at the College were
charged by the administration to
develop an "alternative learning"
curriculum which would meet the
needs, as the College perceived
them, of the "new" student population invited to walk in the "open
door." The underprepared student
was indentified by Wayne County
Community College as having any
one of the following criteria: lack of
a high school diplom_a; a high
school education which showed little success; low reading and math
assessment scores; personal
counseling which revealed a student's lack of confidence, fear of
failure, or negative experiences in

education; or a return to the formal
school setting after several years. A
study done in 1973 showed an 80%
retention rate in these classes. New
statistics are being processed, but
are not yet available.
Oakland Community College has
a cognitive mapping system of personalizing students' learning needs
which is followed up by prescriptive
learning. This is entirely individualized. Macomb Community
College is a career-oriented institution and has its reading program
locked into the English component.
CONCLUSION

What is the measure of success in
each of these college and univer-

sities? It is difficult to pinpoint progress since there are so many intervening variables. Through the
years it nevertheless can be seen
that there has been, and is, concern
for the person in colleges and in
universities . "It is never too late to
learn" is an old adage very apropos
regarding college populations of today. The problems in reading and
study skills are as varied as the
students who come in for help.
There are those who argue that
developmental or remedial work
can never provide for all the learning gaps of students. Their assumption is not true. When students come
highly motivated to learn, anything
is possible !
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Parents: Help Your Child To Read Better?
The Michigan Reading eociation has reprinted its popular
publication for parents. The bifold brochure entitled "Parents: Help
Your Child to Read Better!" offers parents many suggestion to try at
home with their children, all designed to be supportive reading activities.
The brochure is available only in quantities of 100. The price is
$6.00 per 100 copies. It can be purchased by sending a check or
money order for the appropriate amount to: Michigan Reading
mociation, Box 7509, Grand Rapids, Ml 49510.
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Recent studies support the author's position. Strom
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provides a theortical base for the first hypothesis
(4,p.67). Other researchers have replicated Storm's
study utilizing a broader data base. In all cases, the
reseachers noted a signigicant increase in the test scores
of control group members over a one-year period
(3,pp.84; 5,p.129; 6,pp.72-74), Brady has suggested
that recent population shifts necessitate a revision of prreviously reliable theories (1,p.348). She is currently
conducting research which is consistent with the
theoretical assumptions underlying the author's second
and third hypotheses (2).

Call for Manuscripts
The Fall 1981 issue of the Michigan Reading
Journal will focus on Reading Across the
Curriculum. The deadline for manuscripts for
this issue is June 15, 1981. . Manuscripts should
be sent to Dr. Peter L. Sanders, 225 College of
Education, Wayne State University, Detroit,
Michigan 48202.
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